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1. Introduction  

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Mackay Central State School from 12 to 14 November 2018. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to consider in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

John Bosward    Internal reviewer, SIU (review chair) 

Michelle D’Netto   Peer reviewer 

Tony McGruther   External reviewer 

 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Alfred Street, Mackay  

Education region: Central Queensland Region 

Year opened: 1871 

Year levels: Prep to 6 

Enrolment: 178 

Indigenous enrolment 

percentage: 

27.5 per cent 

Students with disability 

enrolment percentage: 

36.5 per cent 

 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

939 

Year principal appointed: 2017  

Day 8 Staffing Teacher Full-

time equivalent numbers: 

Principal, Head of Curriculum (HOC), Support Teacher 

Literacy and Numeracy (STLaN), 7 full-time teachers 

7 teacher aides – 3 full-time and 4 part-time, 2 

administrative officers, grounds person, 2 cleaners, 9 

itinerant teachers 

Significant partner 

schools: 

Mackay State High School, Victoria Park State School, 

Mackay Reading Professional Learning Communities 

(PLC) 

Significant community 

partnerships: 

Capability Coach, Early Years / Age-appropriate 

pedagogies (AAP) Coach, Principal Education Advisor – 

Australian Curriculum (PEA-AC), Community Education 

Counsellor (CEC) 

Significant school 

programs: 

Adopt-a-Cop initiative, The Smith Family, Deadly Choices, 

Mackay Police-Citizens Youth Club (PCYC), Woolworths 

Canelands, Mackay District Senior Citizens Club 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, HOC, STLaN, pedagogy coach, guidance officer, acting deputy principal, 

Business Manager (BM), administrative officer, seven teachers, five teacher aides, 

chaplain, 17 parents, two early years coaches, 80 students, Indigenous parent liaison 

officer and playgroup coordinator, and schools officer. 

Community and business groups: 

 Boys Club volunteer, Adopt-a-Cop, tuckshop convenor and Parents and Citizens’ 

Association (P&C) president. 

Partner schools and other educational providers: 

 Principal Mackay State High School. 

Government and departmental representatives: 

 ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2018 Student reports 

Investing for Success 2018 Strategic Plan 2015-2018 

Headline Indicators (2018 release) School Data Profile (Semester 1, 2018) 

OneSchool School budget overview 

MCSS Curriculum Plan – OneNote Online Curriculum planning documents 

School improvement targets School differentiation placemat 

School pedagogical framework Professional development plans 

School data plan School newsletters, Facebook and website 

School Opinion Survey Responsible Behaviour Plan for Students 

Mackay Central teamsite – assessment  NSIT – Reflection Sheets 

Report Card and NAPLAN Update 
Semester 1 2018 

School based curriculum, assessment and 
reporting framework 
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2. Executive summary 

2.1 Key findings 

The behaviours of students reflect a positive attitude and their sense of wellbeing at 

the school. 

Staff members embrace the diversity of their school community and utilise students’ varying 

cultural backgrounds to build cultural competence and acceptance across the school. A 

strong ethic of care for all students is apparent within the interactions of staff, students and 

parents. Classrooms appear calm and productive with the school offering a friendly and 

professional environment, based on high expectations for all students. 

Parents describe the positive and welcoming culture of the school.  

The school serves a diverse community and is responding to the language and cultural 

needs of these groups through its curriculum provisions and whole-school initiatives. Parents 

report on the approachable and supportive nature of the school’s staff and comment that 

they feel that staff members have a comprehensive understanding of student needs.  

The school has clear processes for collaborative curriculum planning led by the 

leadership team. 

Teachers articulate the benefits of the planning process and the opportunity to contextualise 

their unit plans. School leaders consistently make reference to the ‘big ideas’ and what the 

students must know and do. Teachers report a growing knowledge of the Australian 

Curriculum (AC). Processes to ensure that the intent and rigour of the AC including the 

general capabilities are enacted in every classroom are yet to be fully developed and 

implemented. 

Teachers and teacher aides demonstrate a desire to further improve their professional 

practice. 

Staff members express an openness to further engage in professional exchanges that 

include formal observations, visitations and feedback. Some teachers have watched other 

teachers work. This is conducted informally and is yet to be a school-wide practice. The 

pedagogy coach is currently developing protocols and systems for more formalised and 

skilled teacher exchange and provision of targeted feedback.  

Staff members recognise that highly effective teaching is the key to improved student 

outcomes.  

The pedagogical framework articulates the lesson sequence based on the Gradual Release 

of Responsibility (GRR) model. Some variability in teachers’ knowledge, understanding and 

application of the school’s signature pedagogies is apparent. The explicit teaching sequence 

is the preferred pedagogy at the school. Some teachers refer to ‘I do, We do, You do’ as part 

of the GRR model. School leaders acknowledge that the school’s expected pedagogical 

practices need to be revisited for the purpose of consistency of practice. 
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School leaders actively promote evidence-based teaching strategies. 

Some teachers are in the early stages of the development of reading goals and the use of 

success criteria. Learning walls are utilised in some classrooms to support student learning. 

Some students in upper school classrooms are able to identify the learning intent of their 

lessons and speak about the success criteria of the tasks.  

Staff morale is positive and staff members report high levels of collegiality and 

professional support amongst staff and school leaders.  

Teachers speak positively of their students and actively seek ways to remove obstacles to 

learning. All staff members work to provide calm and intentionally inviting classrooms in 

which students experience a sense of safety and belonging. They express their belief that all 

students are able to learn successfully when provided with appropriate support.  

The school staff is united and committed to improving learning and wellbeing 

outcomes for all students in the school.  

Conversations with staff members indicate high expectations for all students in learning, 

behaviour, attendance and wellbeing. There is a widely-held belief by staff members that 

quality teaching and consistent practice is central to continuous improvement in student 

achievement.  
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2.2 Key improvement strategies 

Develop and implement processes to ensure that the intent and rigour of the AC are enacted 

in every classroom. 

Confirm the protocols and processes required to support teacher professional learning in the 

form of observation, demonstration and feedback in line with the school’s chosen coaching 

model. 

Revisit the signature pedagogies of the school and support implementation through a whole-

school model of coaching and feedback. 

Deepen student understanding and knowledge of the learning intent of tasks, success 

criteria, their individual goals and the next step in their learning. 

 




